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Unit 1 Overview
Content Area: Social Studies
Unit Title: Revolution and the New Nation Part I (1756-1783)
Target Course/Grade Level: U.S. I and Civics, 6th Grade
Unit Summary
Disputes over political authority and economic issues contributed to a movement for independence in the
colonies. The fundamental principles of the United States Constitution serve as the foundation of the United
States government today. This unit will cover the French and Indian War, the road to conflict with Great Britain
and then the Revolutionary War

Interdisciplinary Standards:

RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in
words to develop a coherent understanding of a topic or issue.

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and research

Computer Science and Design Thinking:
8.2.8.ITH.1: Explain how the development and use of technology influences economic, political, social, and cultural issues.

Career Ready Practices, Life Literacies, & Key Skills
9.1.8.EG.3: Explain the concept and forms of taxation and evaluate how local, state and federal governments use taxes to
fund public activities and initiatives

Learning Targets
Standards
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive
citizens in local, national, and global communities.

Core Ideas From Era 3 Performance Expectations
The United States system of government is
designed to realize the ideals of liberty,
democracy, limited government, equality under
the law and of opportunity, justice, and property
rights.

• 6.1.8.CivicsDP.3.a:Use primary and secondary sources to assess
whether or not the ideals found in the Declaration of
Independence were fulfilled for women, African Americans, and
Native Americans during this time period.

Geospatial technologies and representations
help us to make sense of the distribution of
people, places and environments, and spatial
patterns across Earth’s surface.

6.1.8.GeoSV.3.a: Use maps and other geographic tools to
construct an argument on the impact of geography on the
developments and outcomes of the American Revolution
including New Jersey's pivotal role.
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Chronological sequencing helps us
understand the interrelationship of historical
events.

• 6.1.8.HistoryCC.3.a: Explain how the consequences of the
Seven Years War, changes in British policies toward American
colonies, and responses by various groups and individuals in the
North American colonies led to the American Revolution.

Historical events and developments are
shaped by social, political, cultural,
technological, and economic factors.

6.1.8.HistoryCC.3.c: Use geographic tools and resources to
investigate how conflicts and alliances among European countries
and Native American groups impacted the expansion of
American territory.

Historical contexts and events shaped and
continue to shape people’s perspectives.

6.1.8.HistoryUP.3.a: Use primary sources as evidence to explain
why the Declaration of Independence was written and how its key
principles evolved to become unifying ideas of American
democracy.
• 6.1.8.HistoryUP.3.b: Examine the roles and perspectives of
various socioeconomic groups (e.g., rural farmers, urban
craftsmen, northern merchants, and southern planters), African
Americans, Native Americans, and women during the American
Revolution, and determine how these groups were impacted by
the war.
• 6.1.8.HistoryUP.3.c: Analyze how the terms of the Treaty of
Paris affected United States relations with Native Americans and
with European powers that had territories in North America from
multiple perspectives

Examining historical sources may answer
questions but may also lead to more questions

6.1.8.HistorySE.3.a: Analyze how the leadership of George
Washington during the American Revolution and as president
allowed for the establishment of American democracy.

Historians consider the relevance and validity
of sources to understand the perspectives of
those involved when evaluating historical
arguments

6.1.8.HistorySE.3.b: Analyze a variety of sources to make
evidence-based inferences about how prominent individuals and
other nations contributed to the causes, execution, and outcomes
of the American Revolution

Unit Essential Questions

● What was the relationship between European settlers and the native population?
●What were the major events of the French and Indian War?
●What are the reasons for the growth of the independence movement in the colonies?
●What are the ideas and grievances presented in the Declaration of Independence?
●What were the major battles of the American Revolution and their significance?
●How did the leadership of George Washington impact the war?
●What were the terms of the Paris Peace Treaty?
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Evidence of Learning
Summative Assessment (2 Days)
Create a timeline of events from the beginning of the F/I War to the beginning of the Rev War accompanied by 5
illustrations.
Equipment Needed: Laptops

Teacher Resources: Youtube, Netflix, Digital media

Alternative Assessments                                              Formative Assessments
● diary (life of a Continental Soldier)
● scouting report (colonists vs. GB)
● timeline
●

● Journal Entries
● Test/quizzes
●Mini DBQ

Lesson Plans
Lesson Timeframe

Lesson 1
The French and Indian War

5 days

Lesson 2
The Colonies and Britain Grow Apart 4 Days

Lesson 3
The Road to Revolution 6 Days

Lesson 4
The War for Independence

8 Days

Teacher Notes:
● Use America The Story of Us For the Revolutionary War

Curriculum Development Resources
NJSLS-Social Studies 2020

textbook
Gilder Lehrman primary sources
Digital Resources
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Unit 2 Overview
Content Area: Social Studies
Unit Title: Revolution and the New Nation Part II (1783–1820s)
Target Course/Grade Level: U.S. I and Civics, 6th Grade
Unit Summary
The United States Constitution and Bill of Rights were designed to provide a framework for the American system of
government, while also protecting individual rights. Debates about individual rights, states’ rights, and federal power
shaped the development of the political institutions and practices of the new Republic. In this unit, students will also
analyze the first five presidents and their impact on the 19th century and beyond.

Interdisciplinary Standards:

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as
inferences drawn from the text.

Computer Science and Design Thinking:
• 8.2.8.ETW.3: Analyze the design of a product that negatively impacts the environment or society and develop possible
solutions to lessen its impact.

Career Ready Practices, Life Literacies, & Key Skills:
9.1.8.EG.3: Explain the concept and forms of taxation and evaluate how local, state and federal governments use taxes to
fund public activities and initiatives.
• 9.1.8.EG.5: Interpret how changing economic and societal needs influence employment trends and future education.

Learning Targets
Standards
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as
productive citizens in local, national, and global communities.

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who
value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in
living in an interconnected world.
Core Ideas From Era 3 Performance expectations
Political and civil institutions impact all
aspects of people’s lives

6.1.8.CivicsPI.3.a: Cite evidence to evaluate the extent to which the
leadership and decisions of early administrations of the national government
met the goals established in the Constitution.
6.1.8.CivicsPI.3.b: Evaluate the effectiveness of the fundamental principles
of the Constitution (i.e., consent of the governed, rule of law, federalism,
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limited government, separation of powers, checks and balances, and
individual rights) in establishing a federal government that allows for growth
and change over time.
6.1.8.CivicsPI.3.c: Distinguish the powers and responsibilities of citizens,
political parties, interest groups, and the media in a variety of governmental
and nongovernmental contexts.

Governments have different structures
which impact development (expansion)
and civic participation

6.1.8.CivicsPI.3.d: Use data and other evidence to determine the extent to
which demographics influenced the debate on representation in Congress and
federalism by examining the New Jersey and Virginia plans.

Members of society have the obligation to
become informed of the facts regarding
public issues and to engage in honest,
mutually respectful discourse to advance
public policy solutions

6.1.8.CivicsPD.3.a: Cite evidence to determine the role that compromise
played in the creation and adoption of the Constitution and Bill of Rights.

The United States system of government
is designed to realize the ideals of liberty,
democracy, limited government, equality
under the law and of opportunity, justice,
and property rights

6.1.8.CivicsDP.3.a:Use primary and secondary sources to assess whether or
not the ideals found in the Declaration of Independence were fulfilled for
women, African Americans, and Native Americans during this time period

Fundamental rights are derived from the
inherent worth of each individual and
include civil, political, social, economic,
and cultural rights.

6.1.8.CivicsHR.3.a: Explain how and why constitutional civil liberties were
impacted by acts of government during the Early Republic (i.e., Alien and
Sedition Acts).

Social and political systems have
protected and denied human rights (to
varying degrees) throughout time

6.1.8.CivicsHR.3.b: Evaluate the impact of the institution of slavery on the
political and economic expansion of the United States.
6.1.8.CivicsHR.3.c: Construct an argument to explain how the expansion of
slavery violated human rights and contradicted American ideals.

Economic decision making involves
setting goals, weighing costs and benefits,
and identifying the resources available to
achieve those goals.

6.1.8.EconET.3.a: Identify the effect of inflation and debt on the American
people and evaluate the policies of state and national governments during this
time.

Chronological sequencing helps us
understand the interrelationship of
historical events

6.1.8.HistoryCC.3.b: Explain how political parties were formed and continue
to be shaped by differing perspectives regarding the role and power of federal
government

Historical events and developments are
shaped by social, political, cultural,
technological, and economic factors

6.1.8.HistoryCC.3.c: Use geographic tools and resources to investigate how
conflicts and alliances among European countries and Native American
groups impacted the expansion of American territory.

Political, economic, intellectual, social
and cultural circumstances and ideas both
change and stay the same over time.

6.1.8.HistoryCC.3.d: Compare and contrast the Articles of Confederation and
the United States Constitution in terms of the decision-making powers of
national government.

In a democratic government, there are
multiple processes by which individuals
can influence the creation of rules, laws,
and public policy.

6.3.8.CivicsPR.2: Evaluate the effectiveness of the fundamental principles of
the Constitution (i.e., consent of the governed, rule of law, federalism, limited
government, separation of powers, checks and balances, and individual rights)
in establishing a federal government that allows for growth and change over
time
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Essential Questions:

● What were the weaknesses of the Articles of Confederation and the strengths of the Constitution?
● How was the Constitution unique when compared to other seminal documents?
● How have the ideals of the Constitution been denied to various groups throughout American history?
● What impact did the first American presidents have on the rest of U.S. History?
● How did the Marshall Court enhance the nature of the judicial branch?
● What was the impact of the War of 1812?
● What factors led to the spread of slavery during this era?

Evidence of Learning
Summative Assessment –  (2 days)
Students will participate in a mock Constitutional Convention.

Equipment needed: Laptops
Teacher Resources: Gilder Lehrman primary and secondary sources.

Alternative Assessments                                            Formative Assessments
●Mock Constitutional Convention
● Research essay on Supreme Court cases related to

the Bill of Rights.

● Test/quizzes
●Outlines / Homework Quizzes

Lesson Plans
Lesson Timeframe

Lesson 1
Experimenting with Confederation

3 days

Lesson 2
Drafting the Constitution

3 days

Lesson 3
Ratifying the Constitution

3 days

Lesson 4
The Constitution

7 days

Lesson 5
Washington and Adams Presidencies

6 days

Lesson 6
Jefferson through Monroe

7 days

Lesson 6
Summative Assessment

2 days

Teacher Notes:
● Use HBO’s John Adams

Curriculum Development Resources
NJSLS-Social Studies 2020

online textbook
Gilder Lehrman website
Digital Resources
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Unit 3 Overview
Content Area: Social Studies
Unit Title: Expansion and Reform (1801-1861)
Target Course/Grade Level: U.S. I and Civics 6th Grade
Unit Summary
In this unit, students will examine westward movement, industrial growth, increased immigration, the expansion of
slavery, and how the development of transportation systems increased regional tensions. Central to the unit will be an
analysis of how the institution of slavery would hurl the country toward civil war.

Interdisciplinary Standards:

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

RL.6.2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide
a summary of the text distinct from personal opinions or judgments.

Computer Science and Design Thinking:
8.2.8.ITH.2: Compare how technologies have influenced society over time

Career Ready Practices, Life Literacies, & Key Skills:
9.1.8.EG.3: Explain the concept and forms of taxation and evaluate how local, state and federal governments use taxes to
fund public activities and initiatives.

Learning Targets
Standards
6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as
productive citizens in local, national, and global communities.
6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens
who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.

Core Ideas from Era 4 Performance expectations
The United States system of government is
designed to realize the ideals of liberty,
democracy, limited government, equality under
the law and of opportunity, justice, and
property rights.

6.1.8.CivicsDP.4.a: Research and prioritize the most significant events
that led to the expansion of voting rights during the Jacksonian
period.                                                                                     
                                 

Fundamental rights are derived from the
inherent worth of each individual and include

6.1.8.CivicsHR.4.a: Examine sources from a variety of perspectives to
describe efforts to reform education, women’s rights, slavery, and other
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civil, political, social, economic, and cultural
rights.

issues during the Antebellum period.                                                      
                                              

Geospatial technologies and representations
help us to make sense of the distribution of
people, places and environments, and spatial
patterns across Earth’s surface

 6.1.8.GeoSV.4.a: Map territorial expansion and settlement,
highlighting the locations of conflicts with and resettlement of Native
Americans.                                                                                    
                                 

Economic decision making involves setting
goals and identifying the resources available to
achieve those goals.

• 6.1.8.EconET.4.a: Analyze the debates involving the National Bank,
uniform currency, and tariffs, and determine the extent to which each
of these economic tools met the economic challenges facing the new
nation.
• 6.1.8.EconET.4.a: Assess the impact of the Louisiana Purchase and
western exploration on the expansion and economic development of
the United States                                                                                    
                                 

A national economy includes studying the
changes in the amounts and qualities of human
capital, physical capital, and natural resources.

6.1.8.EconNE.4.a: Explain how major technological developments
revolutionized land and water transportation, as well as the economy,
in New Jersey and the nation.
• 6.1.8.EconNE.4.b: Analyze how technological innovations affected
the status and social class of different groups of people and explain the
outcomes that resulted.                                                              
                                                 

Historical events and developments are shaped
by social, political, cultural, technological, and
economic factors.

• 6.1.8.HistoryCC.4.a: Explain the changes in America’s relationships
with other nations by analyzing policies, treaties, tariffs, and
agreements.
• 6.1.8.HistoryCC.4.b: Explain the growing resistance to slavery and
New Jersey’s role in the Underground Railroad.
• 6.1.8.HistoryCC.4.c: Analyze how the concept of Manifest Destiny
influenced the acquisition of land through annexation, diplomacy, and
war.
• 6.1.8.HistoryCC.4.d: Analyze the push-pull factors that led to
increase in immigration and explain why ethnic and cultural conflicts
resulted                                                                                    
                        

The United States system of government is
designed to realize the ideals of liberty,
democracy, limited government, equality under
the law and of opportunity, justice, and
property rights.

6.3.8.CivicsDP.2: Make a claim based on evidence to determine the
extent and the limitations of First Amendment rights (e.g., U.S.
Supreme Court decisions).
• 6.3.8.CivicsDP.3: Use historical case studies and current events to
explain why due process is essential for the protection of individual
rights and maintenance of limited government.

Unit Essential Questions
●How did the Marshall Court enhance the nature of the judicial branch?
●What groups benefited from the reform movements of the antebellum era?
●What problems arose with Native tribes as a result of westward expansion?
●How did the institution of slavery function during the antebellum era?
●How was America divided as a result of the abolitionist movement?
●Where were immigrants coming from and what was their experience upon arriving?
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Evidence of Learning
Summative Assessment (2 days)

Equipment needed: Laptops
Teacher Resources: Youtube, Netflix documentary

Alternative Assessments                                            Formative Assessments
● EdPuzzle Ken Burns The Civil War
●

● Chapter tests / quizzes
●Outlines / homework quizzes

Lesson Plans
Lesson Timeframe

Lesson 1
Technology and Transportation 3 days

Lesson 2
The Reform Era and the Road to Seneca Falls 6 days

Lesson 3
Jacksonian Democracy 5 days

Lesson 4
Slavery, Amistad and the Abolishinist Struggle 7 days

Lesson 5
Manifest Destiny. Winners and Losers. 4 days

Lesson 6
Texas and Mexico 4 days

Lesson 7
Party Politics and Sectionalism 5 days

Lesson 8
The Road to War 3 days

Teacher Notes:
● Use portions of the film Amistad

Curriculum Development Resources
NJSLS-Social Studies 2020

online textbook

Digital Resources
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Unit 4 Overview
Content Area: Civics
Unit Title: Foundational Concepts and Principles
Target Course/Grade Level: U.S. I and Civics 6th Grade
Unit Summary
The United States of America is unique among nations in that it was founded upon an idea. What unites us as Americans
is our shared commitment to those ideas and ideals. Any analysis of the structure of American government requires that
students first understand the foundational concepts that are the rationale for a constitutional democracy. This unit will ask
students to explore the key concepts and principles upon which the government of the United States was established.

Interdisciplinary Standards:
RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to
domains related to history/social studies.
RH.6-8.6. Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or
avoidance of particular facts).
RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text complexity
band independently and proficiently.

Computer Science and Design Thinking:
8.2.8.ITH.2: Compare how technologies have influenced society over time

Career Ready Practices, Life Literacies, & Key Skills:
9.1.8.EG.3: Explain the concept and forms of taxation and evaluate how local, state and federal governments use taxes to
fund public activities and initiatives.

Learning Targets
New Jersey Learning Standards

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens
who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.
Performance
expectations
6.3.8.CivicsHR.1  Construct an argument as to the source of human rights and how they are best protected.           

                                                                                                   
6.3.8.CivicsPI.1 Evaluate, take, and defend a position on why government is necessary, and the purposes government

should serve                                                                                               
6.3.8.CivicsPR.1 Analyze primary sources to explain how democratic ideas in the United States developed from the

historical experiences of ancient societies, England and the North American colonies.               
                                                                             

6.3.8.CivicsPR5 Engage in simulated democratic processes (e.g., legislative hearings, judicial proceedings, elections)
to understand how conflicting points of view are addressed in a democratic society.       
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Unit Essential Questions:
● How can natural/human rights be protected?
● Why do we need a government?
● What makes authority legitimate?
● How can conflicts be resolved peacefully?
● How does the idea of the “common good” give rise to the social contract?
● Why is “civic virtue” necessary for a democracy to survive?
● What are American Ideals?
● Why is the right to vote critical in a democratic republic?

Evidence of Learning
Summative Assessment
Mock Election: instill the habit of participating in elections by having students research candidates and vote in the annual
New Jersey Mock Election
Equipment needed: Laptops
Teacher Resources: YouTube

Alternative Assessments                                            Formative Assessments
● EdPuzzle The Constitution
● Debate “What are civic virtues?”

● Chapter tests / quizzes
●Outlines / homework quizzes

Lesson Plans & Pacing Guide
Lesson Timeframe - 8 weeks

Lesson 1
Human Rights

3 days

Lesson 2
Why do we need a government?

1 week

Lesson 3
The Common Good and Civic Virtue

1 week

Lesson 4
American Ideals

1 week

Lesson 5
Civil Discourse and Conflict Resolution

1 week

Lesson 6
Elections

3 weeks

Teacher Notes: Use speech from “Lincoln”
Curriculum Development Resources
NJSLS-Social Studies 2020
NJDOE/Rutgers Curriculum Guide for MS Civics
Digital Resources: Online textbook, etc

https://www.icivics.org/
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Unit 5 Overview
Content Area: Civics
Unit Title: Foundational Documents
Target Course/Grade Level: U.S. I and Civics 6th Grade
Unit Summary
This unit examines how the foundational concepts identified in Unit One are articulated in the nation’s founding
documents and established in the structure of American government. Students will explore the ideals expressed in the
Declaration of Independence, providing the background for the next unit’s study of how the Declaration inspired
generations of Americans to more fully realize its core concepts of liberty, equality, and justice. The United States
Constitution and the state constitutions provide the structural framework for limited government and constitutional
democracy, and understanding these documents is a crucial component of active citizenship. The unit concludes with an
examination of the Bill of Rights and the amendment process as students come to understand that the Constitution is a
living document and American democracy is an ongoing experiment requiring their active participation.

Interdisciplinary/Companion Standards
RH.6-8.3. Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes
law, how interest rates are raised or lowered).

RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic.

WHST.6-8.4. Produce clear and coherent writing in which the development, organization, voice, and style are appropriate
to task, purpose, and audience.

Computer Science and Design Thinking:
8.2.8.ITH.2: Compare how technologies have influenced society over time

Career Ready Practices, Life Literacies, & Key Skills:
9.1.8.EG.3: Explain the concept and forms of taxation and evaluate how local, state and federal governments use taxes to
fund public activities and initiatives.

Learning Targets
New Jersey Student Learning Standards
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as
productive citizens in local, national, and global communities.

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens
who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.
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Performance
Expectation

New Jersey Student Learning Standards

6.1.8.HistoryUP.3.a Use primary sources as evidence to explain why the Declaration of Independence was written and
how its key principles evolved to become unifying ideas of American democracy                  
                                                                                                   

6.1.8.HistoryCC.3.
d:

Compare and contrast the Articles of Confederation and the United States Constitution in terms of
the decision-making powers of national government.

6.1.8.CivicsPI3.d Use data and other evidence to determine the extent to which demographics influenced the debate
on representation in Congress and federalism by examining the New Jersey and Virginia plans.       
                                                                                          

6.1.8.Civics.PD.3.a Cite evidence to determine the role that compromise played in the creation and adoption of the
Constitution and Bill of Rights                                                                                                             

6.3.8.CivicsPR.5 Engage in simulated democratic processes (e.g., legislative hearings, judicial proceedings,
elections) to understand how conflicting points of view are addressed in a democratic society        
                                                                                                   

Unit Essential Questions
●How have economic, political, and cultural decisions promoted or prevented the growth of personal freedom,

individual responsibility, equality, and respect for human dignity?
Evidence of Learning

Summative Assessment (2 days)
Simulated Federal Convention: engage students as participants from the 12 states represented at the Federal Convention
in Philadelphia in 1787 to appreciate the need for compromise and the compromises made. One possibility is to focus on
the role of New Jersey’s 14 delegates regarding the debate over representation. Another more sophisticated activity
focuses on the issue of slavery at the Federal Convention.

Formative/Alternative Assessments:
See lessons below for more details.

Equipment needed: Laptops
Teacher Resources:
https://constitutioncenter.org/interactive-constitution/white-papers/the-constitutional-convention-of-1787-a-revolution-in-
government

Lesson Plans & Pacing Guide
Lesson Timeframe

Lesson 1
Historical Foundations of the American Public 3 days

Lesson 2
The Legislative Branch 6 days

Lesson 3
The Executive Branch 5 days

Lesson 4
The Judicial Branch 5 days

Lesson 5
Federalism 4 days
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Lesson 6
Bill of Rights and Amendment Process 7 days

Teacher Notes:
● Use https://www.billofrightsinstitute.org/primary-sources/bill-of-rights

Curriculum Development Resources
NJSLS-Social Studies 2020
NJDOE/Rutgers Curriculum Guide for MS Civics
Digital Resources: Online textbook, etc
https://www.icivics.org/
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Unit 6 Overview

Content Area: Civics

Unit Title: The Constitution, American Ideals and the American Experience

Target Course/Grade Level: 6

Unit Summary: The Preamble to the United States Constitution outlines its purposes and ideals in the
following language: “"We the People of the United States, in Order to form a more perfect Union, establish
Justice, insure domestic Tranquility, provide for the common defense, promote the general Welfare, and secure
the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this Constitution for the United
States…” This unit will investigate the challenges and triumphs to fulfilling our American ideals. The unit will
begin with an examination of the goals highlighted in the Preamble of the Constitution. By tracing the
preamble through American history, students will assess the effectiveness of our early citizens in meeting the
goals of the Constitution. Students will evaluate how each American ideal has grown and expanded to be more
inclusive. As we continue to struggle in fulfilling the potential of the American ideals, students will be
encouraged to identify additional areas of growth toward a “more perfect union.”

Interdisciplinary/Companion Standards

WHST.6-8.8. Gather relevant information from multiple print and digital sources, using search terms
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and
conclusions of others while avoiding plagiarism and following a standard format for citation.

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.

RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.

Career Readiness, Life Literacies, and Key Skills

CRP1. Act as a responsible and contributing citizen and employee.

CRP5. Consider the environmental, social and economic impacts of decisions.

CRP7. Employ valid and reliable research strategies.
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CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.

Computer Science and Design Thinking

8.1.8.NI.1: Model how information is broken down into smaller pieces, transmitted as addressed packets
through multiple devices over networks and the Internet, and reassembled at the destination.

8.1.8.NI.2: Model the role of protocols in transmitting data across networks and the Internet and how they
enable secure and errorless communication..

Learning Targets

New Jersey Student Learning Standards
6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about
how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as
productive citizens in local, national, and global communities.

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens
who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.

Performance
Expectation

New Jersey Student Learning Standards

6.1.8.CivicsPI.3.a. Cite evidence to evaluate the extent to which the leadership and decisions of early
administrations of the national government met the goals established in the
Constitution.

6.1.8.CivicsPI.3.b
and 6.3.8.CivicsPR.2

Evaluate the effectiveness of the fundamental principles of the Constitution (i.e.,
consent of the governed, rule of law, federalism, limited 22 government, separation of
powers, checks and balances and individual rights) in establishing a federal
government that allows for growth and change over time.

6.1.8.CivicsDP.3.a Use primary and secondary sources to assess whether or not the ideals found in the
Declaration of Independence were fulfilled for women, African Americans and Native
Americans during this time period.
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6.1.8.CivicsHR.3.a Explain how and why constitutional civil liberties were impacted by acts of
government during the Early Republic (i.e., Alien and Sedition Acts).

6.1.8.CivicsHR.3.b Evaluate the impact of the institution of slavery on the political and economic
expansion of the United States.

6.1.8.CivicsHR.3.c Construct an argument to explain how the expansion of slavery violated human rights
and contradicted American ideals.

6.1.8.CivicsHR.4.a Examine sources from a variety of perspectives to describe efforts to reform
education, women’s rights, slavery and other issues during the Antebellum period.

6.3.8.CivicsDP.2 Make a claim based on evidence to determine the extent and limitations of First
Amendment Rights (e.g., Supreme Court decisions).

6.3.8.CivicsDP.3 Use historical case studies and current events to explain why due process is essential
for the protection of individual rights and maintenance of limited government.

6.1.8.CivicsDP.4.a Research and prioritize the most significant events that led to the expansion of voting
rights during the Jacksonian period.

6.1.8.HistoryUP.5.a Analyze the effectiveness of the 13th, 14th and 15th Amendments to the United State
Constitution from multiple perspectives.

Essential Questions

● How well has the U.S. met the fundamental
principles established in the Constitution?

● How did the Constitution establish a “more
perfect union” than the Articles of
Confederation?

● How has extending the right to vote supported
the concept of the consent of the governed?

● How has the rule of law prevented abuse of
authority?

Enduring Understandings

● One of the great successes of the American
experience is demonstrating to the world that
citizens could establish a government based
on a social contract with the “consent of the
governed”. A founding generation drafted a
Constitution that joined political ideas and
practical experience, making real what had
previously only been a theory.
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● What is “fairness” or “justice”?
● How does the Constitution “establish justice”?
● How do we ensure that people are treated

fairly?
● Can there be justice without equality?
● How are the terms “fairness” or “justice”

commonly defined and used in law? By people
you know?

● What is “due process” and how does it protect
individual rights?

● What does the 14th Amendment mean by
“equal protection under the law”?

● What is equality of opportunity?
● How well has the U.S. balanced the need for

order and the protection of individual rights?
● What is “domestic tranquility?”
● What is “privacy”?
● How has the U.S. balanced the need for order

and the protection of rights during times of
peace and times of war?

● What is “liberty”? Why did the Founders make
it the defining purpose of the American
government?

● To what extent has the American experience
succeeded in promoting the general welfare or
common good? 29

● How can we best balance individual rights and
the general welfare when these important
concepts are in conflict?

● The Constitution addressed many of the
deficiencies of the Articles of Confederation.

● The right to vote, initially granted to a
limited segment of the population, has
gradually been extended to different groups
enhancing the concept of “the consent of the
governed”.

● Ensuring the right to vote is an essential
component of a successful democracy.

● The desire for “fairness” or “justice” is a
primary reason why people are willing to
create a government. These concepts are
difficult to precisely define. The Constitution
and state constitutions establish a court
system to help decide questions of justice.

● The right to “due process” is considered one
of the most fundamental guarantees of
individual rights.

● Procedural Due Process means that the
government must follow rules and
procedures that are reasonable, fair, and not
arbitrary.

● Substantive Due Process means that the
government cannot make or interpret laws in
a way that violates fundamental rights.

● The Fifth Amendment established the
concept of “due process” in the Constitution
regarding the federal government.

● The Fourteenth Amendment extended the
concept of “equal protection under the law”
to the states.

● Domestic tranquility refers to the expectation
by citizens that the government will ensure
an orderly society based on due process and
an inviolate/minimum sphere of personal
liberty.

● Democracy places a high value on the right
to privacy, which is the basis for many of the
more specific protections enshrined in the
Bill of Rights.
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● The right to privacy and other rights have
sometimes been restricted during times of
war as the need to ensure national security
conflicts with more expansive individual
rights enjoyed during times of peace. It is the
role of the courts to help determine the
appropriate constitutional balance between
individual rights and national security and to
review acts of the legislative and executive
branches.

● Habeas corpus is a fundamental right that
prevents arbitrary abuse of authority by the
government and indefinite detentions of
political opponents.

● The peaceful transfer of power is a critical
element of democracy, requiring both
constitutional procedures and the
commitment by citizens to uphold a free
society and a republican form of government.

● The use of force by the government must be
within constitutional constraints in a
democratic society. A cornerstone of
American democracy has been a
professional, non-political military that takes
an oath to support the Constitution.

● The American system of limited government
is designed to promote a specific definition
of liberty. This definition differs from that
used by other nations with different forms of
government.

● The American system of government is
based on the concept of social contract theory
and the idea that individuals agree to place
some limits on their absolute liberty in order
to actually enjoy the greatest possible amount
of liberty. What these limits should be is an
important part of Constitutional law and
public discourse.

● Democracies must also balance individual
liberty and “the common good”. Debates
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about how to best achieve this balance is an
important element of politics and public
policy.

Evidence of Learning

Formative Assessments:Mini-DBQ on the Constitution

Summative Assessment

E.g., a simulated legislative or judicial hearing about a current day issue. For example, use the questions about
the principles underlying the U.S. Constitution and its application today from the We the People: The Citizen
and the Constitution in a simulated Congressional Hearing in your classroom. Or hold a judicial hearing about
an issue involving the application of the Bill of Rights, such as the Supreme Court Simulation from the United
States Courts.

Lesson Plans and Pacing Guide

Lesson Suggestions Timeframe –weeks

A More Perfect Union 1 week

Establish justice . . . 1 week

“…insure domestic tranquility, provide for the common defense . . .” 1 week

“promote. . . the General Welfare, and secure the Blessings of Liberty” 1 week
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Teacher Resource Suggestions:

https://www.icivics.org/

Rutgers Civics Resources

Curriculum Development Resources

New Jersey Student Learning Standards – 2020
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Unit 7 Overview

Content Area: Civics

Unit Title: Role of the Citizen

Target Course/Grade Level: 6

Unit Summary:

In addition to civic education content, students require opportunities to develop and practice the
skills and dispositions to become active and well-informed supporters of their community. Voting is
an important responsibility of citizenship, but students must also learn how to interact with the
appropriate levels of government to address matters of public policy that affect their lives and
occupations. This unit explores the nature of citizenship and offers questions and strategies to help
31 students develop the skills they will need to be active members and supporters of their
communities.

Interdisciplinary/Companion Standards

WHST.6-8.7. Conduct short research projects to answer a question (including a self-generated
question), drawing on several sources and generating additional related, focused questions that
allow for multiple avenues of exploration.

WHST.6-8.9. Draw evidence from informational texts to support analysis, reflection, and research.

Career Readiness, Life Literacies, and Key Skills

CRP1. Act as a responsible and contributing citizen and employee.

CRP4. Communicate clearly and effectively and with reason.

CRP5. Consider the environmental, social and economic impacts of decisions.

CRP6. Demonstrate creativity and innovation.

CRP7. Employ valid and reliable research strategies.

CRP12. Work productively in teams while using cultural global competence.
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Computer Science and Design Thinking

8.1.8.IC.2: Describe issues of bias and accessibility in the design of existing technologies.

New Jersey Student Learning Standards
6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the
challenges that are inherent in living in an interconnected world.

Learning Targets

Performance
Expectation

New Jersey Student Learning Standards

6.3.8.CivicsHR.1 Construct an argument as to the source of human rights and how they are best
protected.

6.3.8.CivicsPI.1 Evaluate, take, and defend a position on why government is necessary, and
the purposes government should serve

6.3.8.CivicsPR.1 Analyze primary sources to explain how democratic ideas in the United States
developed from the historical experiences of ancient societies, England and
the North American colonies.

6.3.8.CivicsPR.5 Engage in simulated democratic processes (e.g., legislative hearings, judicial
proceedings, elections) to understand how conflicting points of view are
addressed in a democratic society

Essential Questions

● Who, by law, is a citizen?
● Who are resident aliens?
● How does an immigrant become a citizen?
● What rights and responsibilities does a citizen

have that a non-citizen (resident alien) does not
have?

Enduring Understandings

● Citizenship is a relationship
between an individual and a state
to which the individual owes
allegiance and in turn is entitled to
its protection.

● Each nation determines the
conditions under which it will
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● How do ideas become laws or rules at local,
state and national levels?

● How does federalism distribute government
authority at the national, state, and local levels?

● How does the government function in New
Jersey and in your local community and school
district?

● What is public policy?
● What is civil society?
● How do individuals and institutions of civil

society, such as interest groups, fraternal
groups, business groups, etc. Influence public
policy? 35

● How have those without full political rights
(women before 1920, minorities before the
Civil Rights Movement) affected change?

● How can I engage with others to improve my
local, state, national and/or global community?

● How can I identify problems that are important
to be addressed at the local, state, national
and/or global level?

● Are the proposed solutions constitutional
according to either the U.S. or state
constitutions?

● What matters to me and why?
● Do civil society and/or private initiatives have

a role, or should the solution rely solely on
government?

● How can the Universal Declaration of Human
Rights help us to identify important issues at
the state, local or national level?

● Why are issues involving climate change and
the environment critical?

● How do issues of economic justice involve
human rights?

● How can the appropriate branch or agency of
government with authority to address an
important issue be identified?

recognize persons as its citizens,
and the conditions under which
that status will be extended or
withdrawn.

● Citizens have additional rights and
responsibilities that non-citizens
do not possess.

● Local government includes school
boards, municipalities, and
counties; each with specific
authority.

● The New Jersey Constitution
delegates certain powers and
responsibilities to local
governments and school boards.

● State government includes three
branches--executive, legislative
and judicial--with separate powers
and checks and balances.

● Decisions made by local and state
governments have an enormous
impact on our lives.

● Public policy includes the
decisions, commitments and
actions made by those who hold or
affect government positions.

● Public policies are often embodied
in laws, rules or regulations.

● Civil society includes media,
voluntary organizations and
interest groups, which mediate
between individuals and
government.

● Individuals and civil society can
influence public policy outcomes
by speaking with their elected
representatives and lobbying for
change.

● Students will identify and discuss a
variety of community issues,
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● Why are digital tools, research skills, media
literacy skills and active listening skills
important for civic participation?

● Why is it important to consider several
alternative solutions to an important issue? ●

● How can the best solution to an important issue
be selected?

● What might happen if citizens do not
participate in democratic government at the
local, state, or federal levels?

● What can individuals do to help ensure that the
American experiment with democracy
continues?

● How does civic participation help our
democracy evolve?

● What are the benefits of civic participation in a
democracy?

engaging in comprehensive
research and analysis of the issues,
utilizing appropriate reading,
writing, and informational literacy
skills.

● Issues will be prioritized based on
their scope, duration, impact and
feasibility.

● Students will appreciate the value
of reaching consensus regarding
which issue(s) to prioritize of the
issues identified.

● A fully researched and analyzed
solution to a contemporary public
policy issue helps students to
develop important literacy,
problem-solving and critical
thinking skills.

● Developing an action plan to have
a public policy solution
implemented by an appropriate
governmental agency develops
civic skills and positive civic
attitudes.

Evidence of Learning

Formative Assessments:Climate crisis position essay

Summative Assessment

E.g., a Class Project identifying, researching and proposing a solution to an important public policy
issue, such as Project Citizen.

Lesson Plans and Pacing Guide

26



Lesson Suggestions Timeframe
–weeks

Rights and responsibilities of citizenship 2 days

Local and state government 1 week

Public Policy and Civil Society 3 days

Citizen Action: Identifying a Problem or Issue 2 days

Citizen Action: Developing and Proposing a Solution 3-5 days

Civic Participation and Democracy 3-5 days

Teacher Resource Suggestions:

https://www.icivics.org/

Rutgers Civics Resources

Curriculum Development Resources

New Jersey Student Learning Standards – 2020
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Differentiation Curriculum Addendum

Considerations for IEP/504 students:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized

Education Plan (IEP).
● Regular education teachers will be responsible for differentiating instruction for classified

students based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special

education teacher will be responsible for support in modifying the curriculum for the
students, informing the classroom teacher of the modifications, and directing instructional
aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.

Modifications:
· Modifications include but are not limited to:
Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology
and rewording/repeating or clarifying directions.

In-class Assessments:
· All assessments are to be in line with students’ IEPs.  In-class support teachers
should modify tests for classified students.  Tests may be given in the regular
education classroom or completed with the inclusion teacher in another location with
additional time. Students may be tested separately according to the IEP.
· Assessment grades may be modified based on a student’s disability and in
accordance with their IEP.

Considerations for English Language Learners (ELLs):

Classroom Instruction:
● Instruction for ESL students will be guided by their WIDA English Language Proficiency

level.  Teachers should receive this level from the ESL teacher assigned to the building.
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● General education teachers will be responsible for differentiating instruction for ELLs
with the assistance of the ESL teacher that promotes language, literacy and content
learning.

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education
teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, NJSLS, and WIDA Standards.  The general Education teacher and
ESL teacher will be co-teachers for a predetermined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
· Direct instruction, small group or pullout, about the contrasting letter sound
correspondences, syllabication patterns and morphology in English supported with
connections to their native language, native language text and/or resources, graphic
organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.
· Draw pictures instead of writing/speaking.
· Match drawings with new vocabulary that might correspond.
· Work in small groups or pairs with their English Only (EOs) peers for authentic
content language talk and grade level modeling.
· Write simple sentences instead of complex sentences that demonstrate an
understanding of academic language particular to specific content.
· Match simple sentences with new vocabulary that might apply to edit sentences.
· Have students provide examples/explanations of the main idea in simple sentences.
Revisions show an attempt to improve Language Control by embedding academic content
vocabulary and Linguistic Complexity by expanding and varying sentence structures and
using correct punctuation.
· Draw pictures instead of writing/speaking about seasonal changes.  Match drawings
with new vocabulary (adjective word wall, content word walls) that might correspond.
· Provide multiple opportunities for authentic speech acts to practice language skills
and develop English fluency.
· Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.
· Study Guides
· Technology Supports
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In-Class Assessments:
● All formative and summative assessments will include modifications that support

student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:

● At Risk students are identified by the I&RS committee in each school.  The committee
works to understand the reasons behind the student’s low performance level in school and
to create and implement a plan that is carried out by a variety of staff members in the
building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a
copy of the plan and a timeframe for assessing the growth of the student.  There are
academic as well as behavioral goals that are listed for the students with recommended
strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

● Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students

in their class.  The strategies would be guided by the I&RS plan and be consistent with
the student’s ability and learning modality.

Modifications:
● Clarify all assignments and place specific timeframes for completion.  Provide students

with opportunity for one on one time for clarification.
● Set clear expectations for all assignments, in and outside of class.  Keep expectations

within the framework of the I&RS plan.
● Use positive reinforcement for all successes.  Hold students to define consequences for

not completing work.
● Provide time outside the normal class time for completion of work.  Not completing

assignments is unacceptable, all assignments will be completed.
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In Class Assessments:
· At Risk students should receive any modifications listed in their I&RS plan.
· If necessary, students should be provided with extended time to complete
assessments.

Considerations for Gifted Students:

· Teachers will use differentiated instruction for Gifted Students as they do for all
students in their class.
· Assignments and assessments can be planned and implemented with input from the
student.
· Gifted students will be provided with the opportunity to demonstrate their
knowledge through a variety of platforms.
· Teachers will have the latitude to provide assignments with the individual student’s
ability in mind.
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